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Abstract: The aim of this study was to investigate the effectiveness of life skills training on academic 

boredom and compassion in high school students of Zahedan (Iran). This study was a quasi-experimental 

method that was performed with a pre-test-post-test design with a control group. The statistical population 

of this research includes all high school students of Zahedan in 2022. Sixty students were selected by 

accessible sampling and randomly assigned to experimental and control groups. In the experimental group, 

the package of Life skills training was performed in nine sessions of 90 minutes. Participants completed the 

Self-Compassion Scale (Neff, 2003) and Academic Boredom Scale (Pekrun et al., 2005). Univariate 

analysis of covariance (ANCOVA) and Multivariate analysis of covariance (MANCOVA) was used for 

analysis the data. The results indicated there is a significant difference between the two groups in terms of 

mean scores of academic boredom and compassion. According to the findings, the use of Life skills 

training increased the compassion and decreased the academic boredom. In general, the research findings 

support the role of life skills training in increasing emotional outputs such as compassion and reducing 

negative characteristics such as academic boredom in students. 
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Introduction 

Adolescence is a time in life that simultaneously with the ever-increasing developments and 

challenges. In this period, there have been major and fundamental changes in the nature of human 

social life, which have caused the emergence of abnormalities and social harms and threaten the health 

of the individual and society. In the meantime, one of the vulnerable subgroups of the society is 

students. The crucial phase in human life is the period of adolescence which is the same time as the 

period of high school education (Eccleston et al., 2021). In fact, schools are social institutions and 

represent society's culture, worldview, customs, skills and knowledge transfer (Haimi Adnan & Smith, 

2001). In this context, the training of life skills, which is considered an intervening factor, can be 

based on the principle that teenagers have the right to be empowered and need to be able to defend 

themselves and their interests in difficult life situations (Botvin & Griffin, 2004). These types of 

programs have a general view on the prevention of health risks and are not limited to training limited 

to one skill. According to the definition of the World Health Organization, life skills are psychosocial 

abilities for adaptive and effective behavior that enable people to effectively deal with the demands 

and challenges of daily life and improves their physical and mental health status (Ndetei et al., 2019). 
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The World Health Organization considers life skills to include a person's ability to behave positively 

and adapt to others, which enables him to face daily challenges and needs effectively 

(Mohammadkhani & Hahtami, 2011). UNICEF (2012) also defines life skills as a large group of 

psycho-social and interpersonal skills that can help people make informed decisions, establish 

relationships effectively, coping skills, personal management and live a healthy and productive life 

(Nasheeda, Abdullah, Krauss, & Ahmed, 2019). Life skills can direct personal actions, actions related 

to others and actions related to the surrounding environment in a way that leads to greater health 

(Yankey & Biswas, 2012). More health here refers to more physical-psychological and social comfort 

(Yankey & Biswas, 2012). The most important life skills include problem solving skills, decision-

making, creative and critical thinking, effective communication, interpersonal skills, empathy, self-

awareness, dealing with unpleasant emotions and coping with stress (Goudas & Giannoudis, 2008). 

The World Health Organization (1997) divides life skills into three basic dimensions: cognitive skills, 

emotional skills, and communication and interpersonal skills (Hanbury & Malti, 2011). Studies have 

indicated that life skills effected on students outcomes in academic settings such as mental health, self-

esteem, emotional intelligence and academic boredom (Jamali et al., 2016; Jie, Roslan, Muhamad, 

Khambari, & Zaremohzzabieh, 2021; Lolaty, Ghahari, Tirgari, & Fard, 2012; Sobhi-Gharamaleki & 

Rajabi, 2010). Academic boredom refers to the emergence of negative attitude, behavior and feeling in 

the face of intense psychological pressures related to work, and it mostly appears in people who spend 

long hours of the day in close contact with other people (Vogel-Walcutt, Fiorella, Carper, & Schatz, 

2012). People with high boredom are worn out after some time and symptoms of exhaustion including 

emotional fatigue, depersonalization and loss of personal performance are observed in them (Goetz & 

Hall, 2014). Boredom is a negative and passive emotion that is induced by experiences such as having 

unpleasant feelings, low physiological arousal, perceived lack of cognitive stimulation, thoughts 

unrelated to the task, mental prolongation of time, and impulses to escape the situation (Tze, Daniels, 

& Klassen, 2016). Eastwood, Frischen, Fenske, and Smilek (2012) documented that boredom is a 

negative feeling whereby one cannot profoundly engage in a task, is incompetent to maintain required 

attention, and attributes an external factor as a reason of this aversive emotion. It seems that the 

chronic aspects of students' boredom have complex roots that depend on teachers' strategies to relieve 

boredom and increase their motivation level (Nett, Goetz, & Hall, 2011).  

Another psychological construct that was related to life skills domain is self-compassion. Self-

compassion refers to caring and empathic understanding of oneself instead of adopting a harsh and 

critical view of oneself (Neff & Germer, 2013). This concept is a new approach to psychological well-

being and is rooted in the beliefs of Buddhism (Germer & Neff, 2013). The concept of self-

compassion simply means compassion turned inward and refers to how we relate to ourselves in 

instances of perceived failure, insufficiency, or personal suffering (Neff, 2003). Self-compassion is 

related to feelings of self-love and concern and care for others, but it does not mean self-centeredness 

or preferring one's needs to others (Neff, 2003). This psychological construct is conceptualized as 

containing three core components: self‐kindness versus self‐judgment, common humanity versus 
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isolation, and mindfulness versus over identification (Neff, Pisitsungkagarn, & Hsieh, 2008). 

Researches have shown that teaching life skills can have an effect on the self-compassion of students 

(Egan, O’hara, Cook, & Mantzios, 2022; Smeets, Neff, Alberts, & Peters, 2014). 

Bahramian, Sami, and Hajkhodadadi (2020) found in a research that the treatment based on self-

compassion was effective on the resilience and happiness of students. Haghdoost (2019) has shown 

that the most important factors affecting high school students' boredom are: physical problems and 

discomforts, lack of information about university courses, lack of experienced teachers, and problems 

and conflicts of parents. The results of Amirianzadeh and Besharati (2018) indicated that life skills 

training had a significant effect on the social skills and academic performance of female students. 

Ghafarian and Khayatan (2018) found that compassion-based therapy training did not have a 

significant effect on the self-concept of female students, but it had a significant effect on the self-

expression of female students. Yazdani, Esmaeili, and Namdari (2018) in a research showed that 

positive mindfulness training was effective on self-compassion in male adolescents with symptoms of 

depression. Porzour (2018) in a research showed that it is possible to benefit from mindfulness training 

based on the Islamic approach as a suitable training program to improve well-being and reduce 

negative emotions. In a research, Irannezhad (2017) came to the conclusion that teaching life skills 

improves the mental health of students and is effective in the formation of their identity. 

Esmaeilinasab, Malek Mohamadi, and Ghiasvand (2011) investigate effectiveness of training life skills 

on adolescents’ students and indicated that life skills training lead to significant increase of self-esteem 

in experimental group in contrast to control group subjects.  

Due to the importance of teaching the necessary life skills for children and teenagers, this has always 

been one of the high goals of the official education system, because growth and development have 

been achieved via teaching these skills, and it has led to adaptation and communication. Since the 

critical years of social development of children and adolescents are comparable to the school years in 

elementary and high school, and students spend these crucial years in school, it is inevitable that the 

school should provide suitable opportunities for the development of their life skills. With regard to 

learning life skills to increase mental and social health, as well as the critical conditions of 

adolescence, especially for the vulnerable group of high school teenagers, it is necessary to conduct 

research in this regard. Accordingly, the present research has investigated the effect of teaching life 

skills on academic boredom and self-compassion among high school students in Zahedan city. 

 

Material and Methods 

The research design is a semi-experimental pre-test-post-test with a control group. The statistical 

population of this research included all female high school students in Zahedan city (Iran) in 2022. 

Participants were 60 female high school students were purposefully selected and then randomly 

assigned to experimental and control groups. The participants answered academic boredom and self- 

compassion questionnaires in the pre-test and post-test. In the experimental group, life skills training 

package was carried out for two months in ten 90-minute sessions while the control group did not 
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receive any training during this period. The summary of training sessions is presented in Table 1. Two 

questionnaires were used to collect data: 

Academic Boredom Scale (Pekrun et al., 2002): This questionnaire was designed by Pekrun, Goetz, 

Titz, and Perry (2002) which has 22 items and its purpose is to evaluate the level of academic boredom 

and its dimensions (class boredom, learning boredom). Respondents should indicate their answer on a 

five-point Likert scale (from 1, completely disagree, to 5, completely agree). This questionnaire has 

two dimensions of class boredom (including questions 1 to 11) and learning boredom (including 

questions 12 to 22). In the research of Delavarpour and Hosseinchari (2016) to check the reliability 

and validity of the questionnaire, Cronbach's alpha coefficient and confirmatory factor analysis were 

used and its validity and reliability were confirmed. The results of Pekrun et al. (2002) showed that the 

questionnaire has an acceptable internal consistency and its Cronbach's alpha is 0.92. In the present 

study, Cronbach's alpha of this questionnaire was 0.78. 

Self-Compassion Questionnaire (Neff; 2003): This questionnaire was designed by Neff (2003) and 

has 26 items. Respondents should indicate their answer on a five-point Likert scale (never, 1, to 

always, 5). In order to obtain the total score of the questionnaire, items 1, 8, 11, 16, 21, 4, 13, 18, 25, 

2, 6 ,20 and 24 are reversed to obtain a total score of self-compassion. The minimum score is 26 and 

the maximum is 130. Neff (2003) has reported its test-retest reliability coefficient of 0.93 and its 

internal consistency through Cronbach's alpha of 0.92. In the study of In the present study, Cronbach's 

alpha of this questionnaire was 0.78. 

 

Table 1. Summary of life skills training sessions (World Health Organization, 1993) 

Session Content 

First session 

Introduction, teaching self-awareness skills, through self-awareness, students will be able to deal with many 

of their characteristics, including material self, active self, social self, positive and negative characteristics, 

desires, needs, limitations, talents. 

Second session 

The skill of empathy, the skill of empathizing in schools is very important for better communication of 

students with each other and teachers, and all students by learning this skill can put themselves in the place 

of their classmate and his conditions including physical, mental, appearance disorders and better understand 

behavior. 

Third session 

Effective communication skill, in this skill, students learns how to communicate correctly and effectively 

with their classmates and teachers. They also learn to follow a certain pattern in the type of speech or writing 

they use. 

Fourth Session 
Interpersonal skills, students should be able to communicate with each other and maintain these 

relationships. 

Fifth meeting 

Decision-making skills, in this skill, students get to know a variety of decision-making methods, including 

emotional, emergency, avoidance, reactive, obedient, logical, etc., and learn what actions to take when faced 

with different decisions. 

Sixth session 

Problem solving skills, students at every age face different problems in school and outside. But they don't 

have the ability to solve these problems, but if they learn problem solving skills, they will remove the 

obstacles in their way without any problems. 

Seventh session 
Creative thinking skills, in this skill, students learn to change their usual way of thinking, think in a different 

way, go beyond their conventional experiences and create solutions that are special to them. 

Eighth session 
Critical thinking skills, if students learn this skill, they can ask appropriate questions instead of being neutral 

in class and have a more effective presence in class. 

Ninth session 
Emotion coping skills, this skill means knowing emotions and their impact on behavior, as well as learning 

how to manage intense and problematic emotions such as anger. 

Tenth session 
Stress coping skills, in this skill, students learn how to deal with pressures and tensions caused by everyday 

life as well as other stresses. 
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Results  

The mean and standard deviation of the research variables in the experimental and control groups are 

presented in Table 2. 

 

Table 2. Mean and standard deviation of the research variables in the experimental and control groups 

Group Variable 
Pretest Posttest 

Mean SD Mean SD 

Experimental 

Class  boredom 21.60 5.76 12.27 2.91 

Learning boredom 20.87 3.61 11.30 1.91 

Total  academic boredom 42.46 7.50 23.56 3.04 

Control 

Class  boredom 20.37 6.13 18.67 5.14 

Learning boredom 20.50 7.91 16.93 5.60 

Total  academic boredom 40.86 11.95 35.60 9.06 

Experimental 

 

Self-Kindness 16.60 1.77 21.06 2.49 

Self-Judgment 13.86 1 17.73 1.59 

Mindfulness 18.53 2.63 21.96 1.56 

Over-Identification 13.10 2.09 16.86 2.08 

Common Humanity 12.86 2.96 17.13 1.52 

Isolation 12.90 2.94 17.20 1.56 

Total self-compassion 87.66 7.53 111.96 5.33 

Control 

 

Self-Kindness 15.60 2.72 17.53 2.89 

Self-Judgment 14.73 1.61 15.80 1.76 

Mindfulness 17.66 2.21 18 2.19 

Over-Identification 13.03 1.35 14 1.85 

Common Humanity 13 1.96 14.06 1.55 

Isolation 13 1.96 14.20 1.47 

Total self-compassion 87.03 7.61 93.60 8.28 

 

The first hypothesis states that teaching life skills is significantly effective on the academic boredom in 

high school students. For this purpose, the data were analyzed with ANCOVA test (Table 3). Before 

running ANCOVA, its assumptions such as normality of data and homogeneity of variance (Levin's 

test) were examined and confirmed. 

Table 3. Results of ANCOVA analysis to compare academic burnout in experimental group and control group 

Source  SS DF MS F p Eta 
Pretest  1676.919 1 1676.919 97.97 .01 .326 

Academic boredom 2477.889 1 2477.889 144.76 .01 .717 

Error  975.648 57 17.11    

Total  57335 60     
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Table (3) shows the results of ANCOVA analysis to compare the academic boredom scores of students 

in the experimental and control groups. The obtained F value is equal to 144.76, which is significant at 

the 99% confidence level (P< .01). Also, the effect size was 71.7%. Based on this and considering the 

lower average scores of the experimental group in the post-test, it can be concluded that life skills 

training had a significant effect on academic boredom and reduced students' academic boredom. 

The second hypothesis of the research states that a life skill training has an effect on the academic 

boredom components in high school students. For this purpose, the data was analyzed by MANCOVA 

test (Table 4). Before performing MANCOVA, its assumptions such as normality of data, 

homogeneity of variance (Levin's test), M-box test (Box's Test for Equivalence of Covariance 

Matrices) and homogeneity of regression slope were examined and confirmed. 

 

Table 4. Results of MANCOVA analysis to compare academic boredom components in experimental and control groups 

Effect Test Value F Effect DF Error DF p Eta 

Group 
Pillai's trace .735 76.19 2 55 .001 .735 

Wilks' Lambda .265 76.19 2 55 .001 .735 

 

According to table 4, the value of Pillai's trace (0.735) and the value of Wilks's lambda (0.265) are 

significant at the 99% confidence level (P< .01). Also, the effect size was 73.5%. In this way, there is a 

significant difference in the components of academic boredom of the students of the the experimental 

and control groups in the post-test. In order to investigate more precisely the difference between the 

two groups, an ANCOVA embedded in MANCOVA was performed. The results are presented in 

Table 5. 

 

Table 5. The results of ANCOVA embedded in MANCOVA to compare the academic boredom components of 

experimental and control groups 

Variable Source SS DF MS F p Eta 

Class boredom 

Between group 735.463 1 735.463 

106.78 .001 .656 Within group 385.685 56 6.887 

Total 15980 60  

Learning boredoms 

Between group 498.354 1 498.354 

48.02 .001 .462 Within group 581.117 56 10.377 

Total 13449 60  

 

According to Table 5, the F value obtained for the class boredom component (106.78) and for the 

learning boredom component (48.02) is significant at the 99% confidence level (P< .01). Also, the 

effect size of life skills training on class boredom component was equal to (.656) and the effect size of 

life skills training on learning boredom component was equal to ( .462). Considering the lower average 

scores of the experimental group in the post-test phase and the size of the effect of life skills training 

on the components of academic boredom, it can be concluded that life skills training has a significant 
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effect on the components of academic boredom and has reduced the boredom of the class and the 

boredom of the students' learning. 

The third hypothesis of the study states that teaching life skills has been significantly effective on 

students' self-compassion. For this purpose, the data were analyzed with ANCOVA test (Table 6). 

Before running ANCOVA, its assumptions such as normality of data and homogeneity of variance 

(Levin's test) were examined and confirmed. 
 

Table 6. The results of ANCOVA analysis to compare self-compassion in the experimental group and the control group 

Source SS DF MS F p Eta 
Pretest 284.373 1 284.373 6.40 .01 .10 

Self-compassion 4949.603 1 4949.603 111.43 .001 .662 

Error 2531.793 57 44.417    

Total 641741 60     

 

According to Table 6, the obtained F value is equal to 111.43, which is significant at the 99% 

confidence level (P< .01). Also, the effect size was 66.2%. Based on this and considering the higher 

average scores of the experimental group in the post-test, it can be concluded that teaching life skills 

has had a significant effect on the self-compassion in high school students. 

According to the fourth hypothesis of the research, life skill training has been significantly effective on 

the self-compassion components in high school students. For this purpose, the data was analyzed by 

MANCOVA test (Table 7). Before performing MANCOVA, its assumptions such as normality of 

data, homogeneity of variance (Levin's test), M-box test (Box's Test for Equivalence of Covariance 

Matrices) and homogeneity of regression slope were examined and confirmed. 

 
Table 7. The results of MANCOVA analysis to compare the components of self-compassion in the experimental and 

control groups 

Effect Test Value F Effect DF Error DF p Eta 

Group 
Pillai's trace .656 14.90 6 47 .001 .656 

Wilks' Lambda .344 14.90 6 47 .001 .656 

 

According to Table 7, the value of the Pillai's trace (0.656) and the value of the Wilks' Lambda (0.344) 

are significant at the 99% confidence level (P<0.01). Also, the effect size was 65.6%. Based on this, 

there is a significant difference between the experimental and control groups in the components of 

students' self-compassion in the post-test. In order to investigate more precisely the difference between 

the two groups, an ANCOVA embedded in MANCOVA was performed. The results are presented in 

Table 8. 
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Table 8. The results of ANCOVA embedded in MANCOVA to compare the components of self-compassion in the 

experimental and control groups. 

Variable Source SS DF MS F p Eta 

Self-Kindness 

Between group 195.042 1 195.42 
27.25 

.001 .344 Within group 372.097 52 7.156 

Total 22960 60   

Self-Judgment 

Between group 62.119 1 62.119 
24.22 

.001 .318 Within group 133.335 52 2.564 

Total 17088 60   

Mindfulness 

Between group 174.191 1 174.191 

54.03 .001 .510 Within group 167.623 52 3.224 

Total 24407 60  

Over-Identification 

Between group 67.027 1 67.027 

23.22 .001 .309 Within group 150.49 52 2.886 

Total 14640 60  

Common Humanity 

Between group 103.536 1 103.536 

69.37 .001 .572 Within group 77.603 52 1.492 

Total 14880 60  

Isolation 

Between group 98.169 1 98.169 

63.31 .001 .549 Within group 80.628 52 1.551 

Total 15058 60  

 

According to the table 8, the F value obtained for the self-kindness component (27.25), self-judgment 

component (24.22), mindfulness component (54.03), over identification component (22.23), common 

humanity component (69.37) and isolation component (63.31) is significant at 99% confidence level 

(P< .01). Also, the size of the effect of life skills training on the component of self-kindness is equal to 

(0.344), the size of the effect of life skills training on the component of self-judgment is equal to 

(0.318), the size of the effect of life skills training on the component Mindfulness is equal to (0.510), 

the size of the effect of life skills training on the component of over identification is equal to (0.309), 

the size of the effect of life skills training on the component of common humanity is equal to (0.572) 

and the effect size of life skills training on the isolation component was equal to (0.549). Considering 

the higher average scores of the experimental group in the post-test stage and the size of the effect of 

life skills training on self-compassion components, it can be concluded that life skills training has a 

significant effect on self-compassion components and has increased the components of students' self-

compassion. 

 

Discussion  

This research was conducted with the aim of determining the effect of life skills training on academic 

boredom and self-compassion in high school students. The examining of the first and second 

hypothesis revealed that life skills training had a significant effect on students' academic boredom and 

its components and reduced students' academic boredom with an effect size of 71%. These findings 

are in line with the researches of Irannezhad (2017), Sobhi-Gharamaleki and Rajabi (2010) and 

Haghdoost (2019). 
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In explaining the findings of the research, it can be said that psychologists believe that life skills 

including self-awareness, communication, decision-making, cooperation, interpersonal relationships, 

coping with stress, empathy and critical thinking are examples of daily life skills and this skills are a 

continuous process during which a person changes his behavior with the aim of creating an effective 

relationship with the environment, other people and himself. The basis of life skills is to create a 

balance between one's own desires and society's expectations, which can affect all aspects of a person's 

life. On the other hand, the basic goal of any educational system is to teach people the necessary skills 

in daily life so that they can play a useful role in society as an efficient member. The findings about 

the second hypothesis showed that the effect size of life skills training on class boredom component 

was equal to (0.656) and the effect size of life skills training on learning boredom component was 

equal to (0.462). Therefore, teaching life skills has also had an impact on the components of academic 

boredom among high school students and has reduced the boredom of class and learning among 

students. In explaining these results, it can be said that since life skills training has a positive effect on 

academic performance and can improve various dimensions of performance and academic progress, 

life skills training includes emotional, cognitive, physiological and behavioral components through 

providing methods such as repetition and practice strategy, semantic expansion strategy and 

organization strategy help students to show a higher level of memory performance, attention, 

completing academic assignments and progress in education.  

The examining of the third and fourth hypothesis showed that the effect size of life skills training on 

students' self-compassion was 66%. Therefore, teaching life skills has an effect on the self-compassion 

and its components in high school students and has increased the self-compassion in students. These 

findings are in line with the researches of Amirianzadeh and Besharati (2018), Bahramian et al. 

(2020), Lolaty et al. (2012) and Jamali et al. (2016). 

In explaining the findings of the research, it can be said that self-compassion as a form of 

communication with oneself increases the effort of a person and people with high self-compassion 

work efficiently in different and challenging situations. By being kind to themselves, they recognize 

their merits and overcome problems. Also, these people have positive focus, regular planning, and 

self-acceptance, which can be improved through life skills training.  

Teaching life skills for teenagers has been used both as a way to improve mental health and as a tool to 

prevent psycho-social harms such as preventing drug use, violence, risky behaviors, etc. In general, 

teaching life skills is a powerful tool in the hands of school mental health administrators to empower 

students in psycho-social dimensions. These skills help people to act positively, protect themselves 

and their society from psycho-social harm, and improve the level of mental health of themselves and 

society. On the other hand, compassion requires having a positive attitude towards oneself and others 

in response to difficulties and fears. Self-compassion has a strong relationship with positive 

psychological factors such as psychological well-being, optimism and happiness.  

The use of self-report questionnaires and conducting the study on female high school students were the 

most important limitations of this study. According to the results of the research, it is suggested that 
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the effect of life skills training on other motivational and emotional variables such as empathy and 

self-awareness, should be investigated in future researches. Also, the sample studied in the current 

research was limited to female high school students in Zahedan city, for this reason, it is suggested to 

conduct a similar study on male students in other educational levels. 

 

 

Conflict of interest: The authors state no conflict of interest in the study. 

Financial sponsor: The authors acknowledge that they have not received any financial support for all 

stages of the study, writing and publication of the paper. 

Acknowledgements: The researchers wish to thank all the individuals who participated in the study. 

 

References 

Amirianzadeh, M., & Besharati, F. (2018). The Impact of Life Skills Training on Social Skills and 

Performance of Secondary School Girl Students. SOCIOLOGY OF WOMEN (JOURNAL OF 

WOMAN AND SOCIETY), 9(3 (35) ), 17-42.  

Bahramian, J., Sami, A., & Hajkhodadadi, D. (2020). The Effectiveness of self -compassion treatment 

On happiness and resiliency of Students with High-Risk Behaviors. Rooyesh-e-Ravanshenasi 

Journal(RRJ), 9(7), 129-138.  

Botvin, G. J., & Griffin, K. W. (2004). Life skills training: Empirical findings and future directions. 

Journal of primary prevention, 25(2), 211-232.  

Delavarpour, M., & Hosseinchari, M. (2016). Explaining academic frustration based on personality 

traits and coping strategies. Journal of Research in Educational Science, 9(31), 91-126.  

Eastwood, J. D., Frischen, A., Fenske, M. J., & Smilek, D. (2012). The unengaged mind: Defining 

boredom in terms of attention. Perspectives on Psychological Science, 7(5), 482-495.  

Eccleston, C., Fisher, E., Howard, R. F., Slater, R., Forgeron, P., Palermo, T. M., . . . Crombez, G. 

(2021). Delivering transformative action in paediatric pain: a Lancet Child & Adolescent Health 

Commission. The Lancet Child & Adolescent Health, 5(1), 47-87.  

Egan, H., O’hara, M., Cook, A., & Mantzios, M. (2022). Mindfulness, self-compassion, resiliency and 

wellbeing in higher education: a recipe to increase academic performance. Journal of Further and 

Higher Education, 46(3), 301-311.  

Esmaeilinasab, M., Malek Mohamadi, D., & Ghiasvand, Z. (2011). Effectiveness of life skills training 

on increasing self-esteem of high school students. Procedia-Social and Behavioral Sciences, 30, 

1043-1047.  

Germer, C. K., & Neff, K. D. (2013). Self‐compassion in clinical practice. JOURNAL OF CLINICAL 

PSYCHOLOGY, 69(8), 856-867.  

 [
 D

O
I:

 1
0.

52
54

7/
ie

ep
j.4

.4
.1

 ]
 

 [
 D

O
R

: 2
0.

10
01

.1
.2

58
84

39
5.

20
22

.4
.4

.1
.7

 ]
 

 [
 D

ow
nl

oa
de

d 
fr

om
 ie

ep
j.h

or
m

oz
ga

n.
ac

.ir
 o

n 
20

25
-1

1-
06

 ]
 

                            10 / 12

http://dx.doi.org/10.52547/ieepj.4.4.1
https://dor.isc.ac/dor/20.1001.1.25884395.2022.4.4.1.7
https://ieepj.hormozgan.ac.ir/article-1-548-en.html


The Effectiveness of Life Skills Training on Academic Boredom and Compassion … 

 

 

 

11 

 

Ghafarian, H., & Khayatan, F. (2018). The Effect of Training Compassion Focused Therapy on Self-

Concept and Assertiveness amongst High School Female Students. Knowledge & Research in 

Applied Psychology, 19(1), 26-36. doi:10.30486/jsrp.2018.540475 

Goetz, T., & Hall, N. C. (2014). Academic boredom. In International handbook of emotions in 

education (pp. 321-340): Routledge. 

Goudas, M., & Giannoudis, G. (2008). A team-sports-based life-skills program in a physical education 

context. Learning and instruction, 18(6), 528-536.  

Haghdoost, H. (2019). Study of the Factors Affecting Academic Dissatisfaction from the Perspective 

of Teachers, Specialist, and students. Quarterly Journal of Child Mental Health, 6(3), 242-255. 

doi:10.29252/jcmh.6.3.21 

Haimi Adnan, A., & Smith, E. (2001). The social functions of education in a developing country: the 

case of Malaysian schools and the role of Malaysian teachers. Intercultural Education, 12(3), 325-

337.  

Hanbury, C., & Malti, T. (2011). Monitoring and evaluating life skills for youth development. 

Switzerland: Jacobs Foundations.  

Irannezhad, S. (2017). Effectiveness of life-skills training on the mental health of 2nd grade female 

High School students in Bam-Iran. Bali Medical Journal, 6(3), 583.  

Jamali, S., Sabokdast, S., Nia, H. S., Goudarzian, A. H., Beik, S., & Allen, K.-A. (2016). The effect of 

life skills training on mental health of Iranian middle school students: A preliminary study. Iranian 

journal of psychiatry, 11(4), 269.  

Jie, Z., Roslan, S., Muhamad, M. M., Khambari, M. N. M., & Zaremohzzabieh, Z. (2021). Mitigating 

Academic Boredom and Increasing Well-Being Among Chinese College Students Based on a 

Positive Education Approach. Journal of Educational and Social Research, 11(6), 91-91.  

Lolaty, H. A., Ghahari, S., Tirgari, A., & Fard, J. H. (2012). The effect of life skills training on 

emotional intelligence of the medical sciences students in Iran. Indian journal of psychological 

medicine, 34(4), 350-354.  

Mohammadkhani, S., & Hahtami, M. (2011). The effectiveness of life skills training on happiness, 

quality of life and emotion regulation. Procedia-Social and Behavioral Sciences, 30, 407-411.  

Nasheeda, A., Abdullah, H. B., Krauss, S. E., & Ahmed, N. B. (2019). A narrative systematic review 

of life skills education: effectiveness, research gaps and priorities. International Journal of 

Adolescence and Youth, 24(3), 362-379.  

Ndetei, D. M., Mutiso, V., Gitonga, I., Agudile, E., Tele, A., Birech, L., . . . McKenzie, K. (2019). 

World Health Organization life‐skills training is efficacious in reducing youth self‐report scores in 

primary school going children in Kenya. Early intervention in psychiatry, 13(5), 1146-1154.  

Neff, K. D. (2003). The development and validation of a scale to measure self-compassion. Self and 

identity, 2(3), 223-250.  

Neff, K. D., & Germer, C. K. (2013). A pilot study and randomized controlled trial of the mindful self‐

compassion program. JOURNAL OF CLINICAL PSYCHOLOGY, 69(1), 28-44.  

 [
 D

O
I:

 1
0.

52
54

7/
ie

ep
j.4

.4
.1

 ]
 

 [
 D

O
R

: 2
0.

10
01

.1
.2

58
84

39
5.

20
22

.4
.4

.1
.7

 ]
 

 [
 D

ow
nl

oa
de

d 
fr

om
 ie

ep
j.h

or
m

oz
ga

n.
ac

.ir
 o

n 
20

25
-1

1-
06

 ]
 

                            11 / 12

http://dx.doi.org/10.52547/ieepj.4.4.1
https://dor.isc.ac/dor/20.1001.1.25884395.2022.4.4.1.7
https://ieepj.hormozgan.ac.ir/article-1-548-en.html


Jenaabadi & Saadat, 2022 

 

12 
 

Neff, K. D., Pisitsungkagarn, K., & Hsieh, Y.-P. (2008). Self-compassion and self-construal in the 

United States, Thailand, and Taiwan. Journal of Cross-Cultural Psychology, 39(3), 267-285.  

Nett, U. E., Goetz, T., & Hall, N. C. (2011). Coping with boredom in school: An experience sampling 

perspective. Contemporary educational psychology, 36(1), 49-59.  

Pekrun, R., Goetz, T., Titz, W., & Perry, R. P. (2002). Academic emotions in students' self-regulated 

learning and achievement: A program of qualitative and quantitative research. Educational 

psychologist, 37(2), 91-105.  

Porzour, P., Babaei, Fatemeh, Abbasi, Muslim, Pirani, Zabih, Mikaeli, Ashraf. (2018). The 

effectiveness of mindfulness training with an Islamic approach on academic boredom and school 

well-being of students. Research in Teaching, 5(4), 1-16.  

Smeets, E., Neff, K., Alberts, H., & Peters, M. (2014). Meeting suffering with kindness: Effects of a 

brief self‐compassion intervention for female college students. JOURNAL OF CLINICAL 

PSYCHOLOGY, 70(9), 794-807.  

Sobhi-Gharamaleki, N., & Rajabi, S. (2010). Efficacy of life skills training on increase of mental 

health and self esteem of the students. Procedia-Social and Behavioral Sciences, 5, 1818-1822.  

Tze, V., Daniels, L. M., & Klassen, R. M. (2016). Evaluating the relationship between boredom and 

academic outcomes: A meta-analysis. Educational Psychology Review, 28(1), 119-144.  

Vogel-Walcutt, J. J., Fiorella, L., Carper, T., & Schatz, S. (2012). The definition, assessment, and 

mitigation of state boredom within educational settings: A comprehensive review. Educational 

Psychology Review, 24(1), 89-111.  

Yankey, T., & Biswas, U. N. (2012). Life skills training as an effective intervention strategy to reduce 

stress among Tibetan refugee adolescents. Journal of Refugee Studies, 25(4), 514-536.  

Yazdani, M., Esmaeili, M., & Namdari, K. (2018). The Effect of Positive Mindfulness Training 

Program on Self-Compassion of Male Adolescents with Depressive Symptoms. Positive 

Psychology Research, 3(4), 65-76. doi:10.22108/ppls.2018.110411.1389 

 

 

  This work is licensed under a Creative Commons Attribution-Noncommercial 4.0 International License  

 [
 D

O
I:

 1
0.

52
54

7/
ie

ep
j.4

.4
.1

 ]
 

 [
 D

O
R

: 2
0.

10
01

.1
.2

58
84

39
5.

20
22

.4
.4

.1
.7

 ]
 

 [
 D

ow
nl

oa
de

d 
fr

om
 ie

ep
j.h

or
m

oz
ga

n.
ac

.ir
 o

n 
20

25
-1

1-
06

 ]
 

Powered by TCPDF (www.tcpdf.org)

                            12 / 12

https://creativecommons.org/licenses/by-nc/4.0/
https://creativecommons.org/licenses/by-nc/4.0/
http://dx.doi.org/10.52547/ieepj.4.4.1
https://dor.isc.ac/dor/20.1001.1.25884395.2022.4.4.1.7
https://ieepj.hormozgan.ac.ir/article-1-548-en.html
http://www.tcpdf.org

